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Our Mission 

Each student   

will graduate 

prepared            

to lead a 

rewarding 

responsible life    

as a contributing 

member of our 

community and 

greater society
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Our Vision 

Every Student 

Future Ready:

•Prepared for 
College

•Prepared for the 
Global Workplace

•Prepared for 
Personal Success 

3



Values, Goals, Ideals 

Values Goals 
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Our beliefs and goals about Special Education
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• Special education is not a “place;” rather, it is a set of services. 

We provide a continuum of service and placement options for 

students who qualify for special education. 

• We partner with families regarding the individual needs of 

children and services to meet those needs.

• Our goal is for children to be educated in their neighborhood 

school and in the general education setting to the greatest extent 

possible. 

• We believe there is inherent benefit for qualified and non-

qualified students to learn with their community peers. 



Strategic Investments in Special 

Education
6

Year Item Amount 

2014-15 Special Education Literacy Curriculum $141,934

2014-15 Special Education Learning Center program expansion $30,000

2014-15 Special Education program support $163,748

2014-15 Special Education high needs kindergarten 

support

$343,068

2014-15 2 Special Education classified staff trainers for paraeducators $117,710

2014-15 Special Education teacher support (release time, paid training) $159,810

2014-15 Total $956,270

2015-16 Special Education .5 preschool psychologist $42,500

2015-16 Special Education Learning Center materials $52,950

2015-16 Para time to support high needs kindergarten transition $127,200

2015-16 Para time to support high needs grade 1 transition $147,813

2015-16 Permanent para educator substitutes to enhance coverage $249,600

2015-16 Para educator hours increase to address current needs $151,200

2015-16 Special Education Resource teacher staffing $425,000

2015-16 Total $1,196,263

2016-17 Special Education Staffing and Program Enhancements $1,500,000

2016-17 Total $1,500,000

2017-18 Special Educatoin Preschool Assessments $14,877

2017-18 Special Education Assessment Kits $15,116

2017-18 Special Education Staffing and Program Enhancements $861,282

2017-18 Special Education – paraeducator training $23,885

2017-18 MTSS Support $25,000

2017-18 Total* $940,160

*Does not include 2017-20121 LWSD/:WEA Collective Bargaining agreement changes related to Special Education = $3,294,300



Work/Study Session Purpose

Information

Discussion

Direction

Decision
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Study Session Overview 
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Special Services 5-Year Action Plan: Priority Area 
Highlights and Updates

I. Service Delivery Models

II. Curriculum, Assessment and Instructional Supports, 
Including Assistive Technology

III. Professional Development

IV. Resources

V. Policy and Procedures

VI. Interdepartmental Considerations

VII. Parent and Family Engagement



Special Services Program Review & Action Plan 

9

 The overarching purpose of a program review is to learn 

and to ensure continuous improvement. All programs in the 

district periodically undergo such a review. 

 In 2015-16 we conducted a Special Services program 

review. We used the findings from the review to identify 

priority improvement areas and a 5-year action plan.



Priority Improvement Areas
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Service  Delivery  
Models

Curriculum, 
Assessment, and 

Instructional Supports 
/ Assistive technology 

Professional 
Development 

Resources
Policy 

(Procedures)

Interdepartmental 
Considerations

Parent and Family Engagement 



I. SERVICE DELIVERY MODELS



Service Delivery Models: Action Items & Timelines

12



Service Delivery Models: Co-Teaching
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What are our desired outcomes for co-teaching?

1. Reduce the opportunity gap

 Increase inclusion rates in general education classes 

and increase access to grade level instruction

2. Reduce achievement gaps in ELA and math

3. Improve on-time graduation rates

14



Why is co-teaching beneficial?  

1. Access to grade-level curriculum and instruction is strongly 
correlated with achievement and on-time graduation.

 At the secondary level, almost 50% our students receiving special 
education services spend less than 80% of time in a general education 
setting. The challenge of scheduling at the secondary level contributes to 
this.

2. Teachers and schools need specific knowledge, strategies, 
and structures to meet the individual learning and 
behavioral needs of students who struggle. Co-teaching is 
one approach that can increase students’ access to grade 
level instruction and meet the needs of a wide range of 
students.
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Co-Teaching: Factors to Consider

Co-
Teaching

Interpersonal 
Communication

Physical 
Environment

Familiarity with 
Curriculum

Instructional 
Planning

Instruction

Assessment

Teaching 
Philosophy/Beliefs

Curriculum Goals

Additional components/considerations:

• Teacher Capacity

• Knowledge and preparation

• Flexibility

• Clearly defined roles

• Administrative Support

• Understanding of co-teaching

• Student selection and class size

• Scheduling/master schedule

• Staffing

• Common planning and collaboration time

• Connections to existing structures i.e. PLCs
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Co-Teaching Model (partial example)
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 Multiple Groups: Two Teachers Monitor and 
Teach

 Each teacher works at a station while students 
rotate through teacher guided and independent 
stations

 Very intentional and instruction can be 
individualized to meet the needs of learners

 Specialists can focus on specific concepts  
students may need help with

 Two Groups: One Teacher Pre-teaches/Reteaches, One 
Teacher Teaches Alternative Information

 One teacher teaches whole group while other teacher 
pulls small groups for pre-teaching or re-teaching as 
necessary.

 Individualized instruction to meet the needs of the 
learners in the classroom.

 Pre-teaching and re-teaching can be used with intentional 
groups of students, as needed.



Co-Teaching: Current Status
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Middle Schools High Schools

School # Co-Teaching Teams School # Co-Teaching Teams

Finn Hill 4* Eastlake 4

Inglewood 4* Juanita 6

Kamiakin 1 Redmond 1

Redmond 2

Totals 11 11

*Includes a special education teacher teaming with more than one general education teacher



Co-Teaching: Update
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2017-18: 

 This past fall, a team from Special Services and Intervention Services developed a district secondary 
co-teaching model based on the successful model we’re currently using in our English Language 
Learner Program and co-teaching practices currently in place in our secondary schools.

 In January, feedback about the model was gathered from a representative group of specialists, 
secondary school administrators, general education teachers, and special education teachers, with 
experience in co-teaching.

 A Special Services team is currently identifying special education and general education teachers 
and principals to: 

 Implement the model in secondary schools where co-teaching is currently in place.

 Expand co-teaching to additional schools in 2018-19.

2018-19: 

 Training and support will be provided to co-teaching teams in the summer and throughout the school 
year.



Service Delivery Models: 18-21 Services
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What are our desired outcomes for 18-21 

Programs and Services?

 Expand opportunities for community access, student 

independence, and prepare students for work and life.

 Ensure program offerings meet the developmental needs 

of students.
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Why are Transition Academies beneficial? 
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 Feature instructional activities such as: employment 

preparation, including community-based work; personal 

management; recreation and leisure; pedestrian safety; 

public transportation; and, self-advocacy. 

 Graduates work in community businesses gaining 

important skills and connections. 

 For the last three years, the academy reports a 100% 

employment rate for students exiting the program.



Transition Academies: Current Status

 Serves approximately 43 students between 18–21 years 

of age with developmental disabilities. 10-12 students 

graduate/year.

 Features instructional activities such as: employment 

preparation, including community-based work; personal 

management; recreation and leisure; pedestrian safety; 

public transportation; and, self-advocacy. 

 Graduates have worked at over 35 community businesses. 

 For the last three years, the academy reports a 100% 

employment rate for students exiting the program.
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Transition Academy 1 Transition Academy 2

(New 2017-18)

Location: Together Center

Teachers: Taylor Phu, Cynthia 

Roberts, and Sean Egan

Students: 35

Location: Kamiakin Middle

Teacher: Mark Tornquist

Students: 8



18-21 Programs and Services: Update

2017-18 

 The new Kirkland Transition Academy opened on September 5 on the 

Kamiakin Middle School campus.

 Currently there are 10 students in the program with a projection of 16 

students for the 2018-2019 school year. 

 Students participate in volunteer internships which have been designed to 

assess their skill sets, build their resumes and to obtain meaningful pre-

vocational experiences.  

 Eligible students and families will enter into a partnership with the School to 

Work (S2W) during their last two years at the Kirkland Academy.   

2018-19

 The advisory committee is developing a third pathway for students.
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Service Delivery Models: Action Items & Timelines
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II. CURRICULUM, ASSESSMENT AND 

INSTRUCTIONAL SUPPORTS 

INCLUDING ASSISTIVE TECHNOLOGY



Curriculum, Assessment, and Instructional Supports/ 

Assistive Technology: Action Items & Timelines
27



Curriculum, Assessment, and Instructional Supports: 

Multi-Tiered System of Supports
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What are our desired outcomes for MTSS?

 Reduce achievement and opportunity gaps for:

 Students receiving special education services

 Students who are not yet proficient in English

 Students from low-income households

 Black/African American, and Hispanic/Latino students

 To support students entering schools or grade levels already 
at or above standard

 Bring existing efforts into coherent/system alignment

 Strengthen the aspects MTSS that need development 



Why is MTSS beneficial? 
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 Improves academic and behavioral outcomes for all students

 Intervention

 Challenge

 Places and emphasis on both the academic and behavioral 
needs of individual students using multiple sources of data

 It is responsive to the needs of students

 Frequent assessment identifies needs and allows adjustments 
to instruction and programs



MTSS: Conceptual Framework
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MTSS is defined as "the practice of providing high-quality instruction and interventions 

matched to student need, monitoring progress frequently to make decisions about 

changes in instruction or goals, and applying child response data to important 

educational decisions." (Batsche et al., 2005). 



MTSS: Framework Components 

 Evidence-based, curriculum, instruction and assessment in every 

classroom

 Valid and reliable measures of student performance

 Data-driven decision-making processes to improve student performance

 Evidence-based differentiation and intervention strategies and 

resources

 Increasingly more intense levels of instruction and intervention for 

students who do not make progress

 Structures and supports for school-based leadership teams

 Plans for professional development and program evaluation

 Community resources to support students and families

 Clear roles and responsibilities

32



MTSS: Current Status

2017-18

 An MTSS advisory team of teachers, parents/community members, 
counselors, specialists and administrators has been meeting monthly since 
November to learn about academic, behavioral and social-emotional 
supports for students in our district. The team is also learning about 
evidence-based practices to support all students. 

 The purpose of the team is to make recommendations for:

 potential adjustments to how we use curriculum, instruction, interventions, and assessments 
to support all students academically, behaviorally and socially 

 structures, resources, leadership, and professional learning to support a Multi-Tiered 
System of Supports 

 This spring, the advisory team will begin to develop a preliminary, written 
MTSS framework and multi-year implementation plan. 

 The framework will ultimately provide guidance for school and district staff. 
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MTSS: Update

2018-19

 In the fall of 2018, we will be piloting elements of a multi-tiered system of 

supports in elementary and secondary schools including screening and 

progress monitoring systems for ELA, Math and behavior. 

 The advisory is reviewing how to incorporate district-level data analysis 

into a Multi-Tiered System of Supports.
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Curriculum, Assessment, and Instructional Supports: 

Dyslexia Curriculum and Screening
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What are the desired outcomes for our dyslexia work?
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 Improve reading, writing, and spelling skills and 

reading comprehension for students with dyslexia by:

 Providing services and support including:

 Screener(s) and progress monitoring assessments that measure 

research-based indicators of dyslexia

 Curriculum (including multi-sensory) and instruction that can be 

used in a “tiered” approach to support students with dyslexia

 Ensuring teachers have training and resources to support 

students with dyslexia



Why is it beneficial to have curriculum, instruction, and 

assessment specifically for dyslexia?
37

 Dyslexia is the most common cause of reading, writing 
and spelling difficulties.

 Early identification and intervention specifically for 
dyslexia can prevent reading problems that hinder overall 
academic success.

 Curriculum, instruction, and assessment specifically for 
dyslexia can help students, even in later years; though the 
intensity of the support often needs to be greater as 
students get older.



Dyslexia Definition

“Dyslexia is a specific learning disability that is neurobiological in origin. 

It is characterized by difficulties with accurate and/or fluent word 

recognition and by poor spelling and decoding abilities. These difficulties 

typically result from a deficit in the phonological component of language 

that is often unexpected in relation to other cognitive abilities and the 

provision of effective classroom instruction. Secondary consequences may 

include problems in reading comprehension and reduced reading 

experience that can impede growth of vocabulary and background 

knowledge.” 

(Lyon, Shaywitz & Shaywitz, 2003 and the International Dyslexia Association)
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Components of Approach to Addressing Dyslexia
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 Tiered system of supports

 Universal, early screen(s)

 Guaranteed, quality literacy curriculum and instruction 

 Progress monitoring tools

 Supplemental interventions that address indicators of 

dyslexia when students do not respond to literacy instruction

 Supplemental/replacement multi-sensory curriculum and 

instruction designed for students with dyslexia who do not 

respond to intervention and instruction

 Training and support for teachers to address dyslexia



Indicators of Dyslexia 
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 Phonemic Awareness  - First Sound Fluency
 Phonemic Awareness  - Blending
 Phonemic Awareness - Phoneme Segmentation

 Phonological Awareness - Alliteration 
 Phonological Awareness  - Rhyming

 Letter Naming 

 Letter Sounds

 Rapid Automatic Naming (RAN)

 Nonsense Word Fluency

 Whole Words Read

Source: International Dyslexia Association, Webinar, Curing Dyslexia: What is Possible? and 

Consortium of Reaching Excellence



Tier 1 &2 Screening Tools for Indicators: Current 

Status 

WAKids

Mclass: 

DIBELS Next

Phonemic Awareness  - First Sound Fluency ✓ ✓

Phonemic Awareness  - Blending ✓

Phonemic Awareness - Phoneme Segmentation ✓ ✓

Phonological Awareness - Alliteration 

Phonological Awareness  - Rhyming ✓

Letter Naming ✓ ✓

Letter Sounds ✓ ✓

Rapid Automatic Naming (RAN)

Nonsense Word Fluency ✓

Whole Words Read ✓

Source: International Dyslexia Association, Webinar, Curing Dyslexia: What is Possible? and 

Consortium of Reaching Excellence
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Tier 1 & 2 Curriculum: Current Status 

 Has specific scope and sequence

 Teaches only one or two skills on a 

daily basis

 Provides cumulative practice

 Includes speeded practice

 Integrates new content with previously 

learned content

 Can be delivered in small groups

Burst Literacy
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Dyslexia Assessment, Curriculum & Support: Update

2017-18

 Language about dyslexia added to administrative policy IGB-R

 Special Education and Intervention Programs directors are co-leading a 

Dyslexia Advisory Team.

 Team includes directors, program specialists, school psychologists, speech and 

language pathologists, parents, and Safety Net, special and general education 

teachers. 

 Purpose: To build a system to ensure students with reading difficulties, including 

dyslexia, are identified early, provided with accelerated and explicit instruction 

in foundational reading skills to mitigate long-term reading difficulties and/or 

qualification for special education. 

 The team is currently identifying assessments for screening and progress 

monitoring tools to begin using in 2018-19. 

 By the end of March, the team will identify tier 2 and 3 curriculum tools to pilot 

in schools starting in the spring.
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Dyslexia Assessment, Curriculum & Support: Update

Summer 2018

 The Intervention Services Department is developing a Summer Bridge 

Academy that will provide services for elementary and middle schools 

students with reading difficulties, including dyslexia.

2018-19

 The Dyslexia Advisory Team is developing:

 Professional development for special education teachers, Safety Net teachers, 

administrators, and program specialists, to begin in the spring of 2018.

 A potential summer program that would serve students at risk for reading 

difficulties, including dyslexia.

 Targeted, professional development for K-2 general education teachers to 

begin in the fall of 2018.
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Curriculum, Assessment, and Instructional Supports/ 

Assistive Technology: Action Items & Timelines
45



III. PROFESSIONAL DEVELOPMENT



Professional Development: Action Items & Timelines
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Professional Development: Special Education 

Teacher Collaboration Time
48



What is our desired outcome for training to support collaboration 

time for special education and general education teachers? 

49

 Ensure effective use of collaboration between special 

education teachers and general education teachers to 

provide support for students receiving special education 

services, in general education settings.



Why is collaboration time between special education 

and general education teachers beneficial? 
50

 Provides time for special education teachers during 
their work day, outside their curriculum and 
instructional planning time.

 Provides students more effective and coherent 
supports, through regular collaboration of special 
education teachers with general education teachers. 
Examples of work during collaboration time could 
include:

 Modifying curriculum support

 Assessing instructional and behavioral supports in place

 problem solving around meeting the needs of the students



Guidance & training on models to enhance general education and 

special education teacher collaboration: Current Status
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Guidance & training on models to enhance general education and 

special education teacher collaboration: Update

52

2017-18

• General guidance documents for the use of caseload management 

time were developed and sent to special education teachers and 

principals in the fall. 

• The special services team will be providing training on collaboration 

with general education teachers during the upcoming meeting with all 

special education teachers in May.

• A committee is scheduled to meet in May and review feedback from 

teachers about the use of CMT and to develop specific guidance on 

the use of CMT to enhance collaboration.



Professional Development: Action Items & Timelines

53



IV. RESOURCES



Resources: Action Items & Timelines

55



What are the desired outcomes for adjustments to our 

staffing processes?
56

 Special Education teachers and related services providers 
will have a reduced and more manageable work load to 
better attend to the complex needs of their students and 
better prepare the education programs and support for 
their students

 Student’s receiving special education services will 
received more personalization supports through the 
development of their IEPs and program accommodations 
and modification supports, due to special education staff’s 
decreased work load.



What are the benefits of the adjustments to 

staffing processes?
57

 Special education and related services staff will have more 
time per child to develop and support their student’s special 
education and services, and have more time to reflect and 
utilized data, observations, and to more effectively plan for 
their student’s individual educational programs and services.

 Students will benefit by having their special education teachers 
and related services providers being able to devote more time 
to the development, monitoring and instructional preparation 
of the students services and program supports.

 The new adjustments to our staffing processes supports our 
special education teacher recruiting and retention efforts.



Special Education Teacher Caseloads: Current 

Status 
58

Teacher Group 2017-2021 IEP Caseload 2013-2017 IEP Caseload

Preschool 18 20

Preschool Learning Center 12 12

K-12 Resource Room I 23 26

K-12 Resource Room II 16 N/A

K-5 Learning Center 8 12

K-5 Intervention Center 8 12

6-12 Learning Center 10 12

6-12 Intervention Center 10 12



Adjustments to Staffing Process: Update
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2017-18

 The Director of Special Services is working with the budget office to 
develop improved growth projections. 
 Will be used with HR in March to plan for pool hiring. This will allow us 

to hire early increase the number of qualified staff to be placed as soon 
as positions open. 

 Additional special education allocation 5.0 FTE were added this 
year to quickly and flexibly respond to growth needs and 2.0 FTE in 
contract for high needs allocations.

 Recruiting is now occurring at job fairs in Washington and Oregon.

2018-19

 We’re interviewing now for 2018-19. 



Resources: Action Items & Timelines
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V. POLICY AND PROCEDURES



Policy & Procedures: Action Items & Timelines
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Policy & Procedures: 504 Policy and Procedures
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What are the desired outcomes for separating 504 

policies and procedures from IGB and IGB-R?
64

 To provide clarity for staff and families on the distinction 
between Section 504 of the Rehabilitation Act and the 
Individuals with Disabilities Education Act (IDEA).

 Section 504 of the Rehabilitation Act of 1973 is a federal civil 
rights law which prohibits discrimination against individuals with 
disabilities. Section 504 ensures that students with disabilities 
have equal access to educational programs, services, and 
activities. 

 The IDEA is a special education law. Section 504 is different from 
IDEA in that it does not provide for specially designed instruction 
or require creating an IEP. 



Why was it beneficial to separate out the 504 

policies and procedures?
65

 IDEA and Section 504 of the Rehabilitation Act have 

unique requirements. 

 Distinguishing them help us ensure that our staff are 

applying the requirements of each appropriately.



Policy and Procedure language to address areas of 

need; 504 Policy and procedures: Current Status 
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 Since June, the following policies and procedures have 

been updated:

 IGB and IGB-R, Education of Students with Disabilities Act: Updated 

and moved 504 services language to new policy and procedure 

IGBA and IGBA-R Education of Students with Disabilities under 

Section 504.

 ACAC and ACAC-R, Service Animals on School Property and School 

Sponsored Events: Updated service animals policy and procedures.

 ACAB, Conflicting Obligations to Disabled persons. Updated policy.



Policy & Procedures: Action Items & Timelines

67



VI. INTERDEPARTMENTAL CONSIDERATIONS



Interdepartmental Considerations: Action Items & 

Timelines
69



VII. PARENT & FAMILY ENGAGEMENT



Parent & Family Engagement/Involvement: Action 

Items & Timelines
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Parent & Family Engagement/Involvement: Parent 

Engagement at the District Level
72



What is the desired outcome for parent engagement 

at the district level?
73

 Include families in decisions about programs and 

services designed to improve outcomes for their 

children.



Why is it beneficial to have parent engagement at 

the district level?
74

 Community engagement is critical to our district when 

making big decisions. Those decisions will be better and 

more effective if all who could be impacted have a 

voice in the decision making process. 

 The district values its relationships with parents and the 

community and believes these relationships are essential 

to the success of students.

 A large body of research indicates the positive benefits 

of parent professional collaboration on the education 

of students with disabilities.



Parent Engagement at the District Level: Current 

Status 
75

2017-18

 Parents are currently serving on the following advisory groups:
 18-21 Program Advisory

 MTSS Advisory

 Dyslexia Advisory

 Highly Capable Twice Exceptional Advisory 

 Parent & Family Advisory

 District Equity Team

 We are providing the following engagement opportunities for 
parents:
 Monthly parent trainings at the Resource Center (such as?)

 Coffee talk with principals and Associate Directors at each school

 Meet and greet the Director and Associate Directors at each PTSA Council 
SNG monthly meeting
 Provide Child Care at each monthly meeting 



Parent Engagement at the District Level: Update
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2018-19

 We are working with a Parent Advisory Group to provide feedback on 

strategic work in special education at the district level.

 We are partnering with the PTSA Special Needs Group to support parent 

liaisons in each school.



Parent & Family Engagement/Involvement: Action 

Items & Timelines
77


